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PREFACE

. The “Student NEA Looks at Accredxtatxon“ is the result
of a partnership project between. the Student NEA and NEA Ingtruction
and Professional Development. The purpose of this overview .and
guidelines is to provide Student NEA members with background.
information about accreditation and certification in teacher educa-
tion so that they can take appropriate action. Specifically,
the overview and gu;delxnes are Lntended to give an understandxng
of:

1. 'The organizations involved in the accredxtation of teacher
education.
2. How theie associations are organxzed and operate.
3. The xnterrelatiOnsths among these associations.
4. The role of the teachxng profeisxon in accreditation.
5. The problems and issues involved in the accreditation of
. teacher education programs. .

6. The criticisms leveled aga1nst the accredxtatxon process.
7. How to become involved in these organizations in order to .
“make the changes which yoy want to make in your teacher

-preparation programs. .

) An initial draft of this booklet was prepared xn
’Denver by the following students and teachers:

Students : " Teachers

Deb Carlin . ‘ Kenneth Justice

St. Paul, Minnesota Littleton, Colorado
~-Melissa King ’ Kenneth Parsons "
~ Abilene, Texas Gunnison, Colorado

John Skinnex ' Margaret whilden

Jonesboro, Arkansas . Evergreen, Colorads

Chuck slagle
Phoenix, Arizona

. Special thanks goes to Paul Olson, director of the
Study Commission on Undergraduate Education and the Education of
" Teachers at the University of Nebraska (Lineoln), for his very
generous sharing of knowledge and information. Finally, we would
like to thank all those individuals who eritiqued this booklet.

Dick COrtnLghL ‘ Brenda Watking .
NEA staff Liaison ~ Student NEA Statt Lioison
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A MESSAGE TO STUDENT NEA MEMBERS

There is compelling evidence that college students
preparing to teach are dissatisfied with' the education programs
which they are required to endure in order. to be certified to
teach. In February 1975, the, Student NEA Representative Assembly
adopted standards for the improvement of teacher preparation as

- set forth in the “Essential Criteria for Teachex Preparation
Programs."™ The implementation of these criteria will depend upon
your understanding of and-ability to change existing accreditation
standards, policies, practices, and perhaps even the very organiza-
tions which accredit teacher preparation. The curriculum of
teacher prepafation == the number of courses as well as the hours
that you take, the educational preparation and experience of your
faculty members, student and recent graduate involvement in program
evaluation and change -~ these and many other factors are all
maintained in accordance with minimum accreditation standards *
established at the state, regional, and naticnal levels.

"The Student NEA Looks at Accreditation” is intended
as a companion document to the "Essential Criteria for Teacher
Pieparation Programs." The purpose of this booklet is to
“demystify" the accreditation process. The booklet is divided
into two major sections: (1) an ovelview of teacher accreditation =w
its purpose, the relevant organizations, etc.; and (2)
guidelines which suggest specific action steps for students -
to vake. :

In 1970, the Carnegie Commission on Higher Education
and the American Council on Education completed an extensive
survey which was sent to 70,000 students, former students, and
faculty members at colleges and universities acrosas the country.
The data were divided according to the studenta' major fields of
study, among other categories. The Carnegie Study dato, later
tabulated by the Study Commission on Undergraduate Education and
the Education of Teachers, revealed the following information
about education majoxrs:

36% of the education students surveyed gaid that
they were ‘dissatisfied with the quality of instruc-
tion which they received.

.
S
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21% said that they wcfe'not really learning.
anything important; this percentage was 6X highex
than for the rest of the unxvcrlity.

33 of the students who labeled themselves as
education majors in the 1970 Carnegie, study .
said that the instructor in their most recent
s+ education course was dull and uninteresting, a
. figure highex than for four other ptofellional
or prcp:ofe:-LOnal areas,’ .

34% of the education major- said professors in
their major field do not give their work the
attention it deserves -- almost 9% highexr than
the general run of university students.

Almost 40X of the education majors believed that

it was difficult both to get good grades and to
really-leaxn something, while 52% said that colleges
reward conformity and crush creativity.

71% of the students majoring in education said it
was usually true that the best way to make it in

the university'was to tell the professors what

they wanted to hear ~~ higher than the other grcupl.1

Fducation taculty saw thei: top priority as
providing a liberal education for undergraduates
(30X%), their second and third priorities as

_ training graduate or professional students or
doing reseaxch (27%), and fourth as providing an 2
education for a student's chosen profession (24%).

The Carnegie Study data indicate that not only are there a lot

of dissatisfied education majors, but they are even more dissatisfied
with their training programs than are students majoring in other
professional areas. A change in teacher preparation accreditation
standards will not solve all of the problems and dissatisfactions

lpaul olson. “October Repoxt.” Unpublished draft of the final
report of the Study Commission on Undexgraduate Education and
the rducation of Teachers. Lincoln: University of Nebraska,
October 1974. Chapter 1V, pp 10-12.

2':bid., chnptcr IV, pp. 18-19.
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which you have with your p:cparatzon for teaching. Howeve:, it
is one of the most -ignzficant 1n£1uonc¢- affecting your training
as a teacher..
| @
. Thirty-four percent of all college students intend
v, to teach at some level, tha largest group among
© . students..,.2ducational personnel represent the
laxgest single occupational group that is subject,
in every instance, to licensing criteria and
proceduxes; and prospsctive educational personnel
represent the largest category of. undergraduates
preparing for a licensed occupation. At the same
time, these licensed educational personnel are
intimately involved in the shipe of the wducation
of the futurxe, and will surely be involved in re-
shaping education in response to legal develop-
ments that will force reformulation of the criteria
and processes of licensing in a variety of occu=-.
Pations. Finally, viewad from a purxely economic
i perspective, educational personnel and attendant
‘activities and services consume approximately 9%
of the Gross National Product, & proportion about
equivalent to that consumed by the Defense
Depaxtment.: The number of psople affected by
questionably “"equal-opportunity* or "consumer=
protective® licensing and hiring practices in
education is therefore large, and moresver of
both great importance to the country and qreat
weight in the workforce. It should be big
encugh to have some Tlout in court challenges of
licensing practices,” . .

A preprofessional advocate is a student who i warkan
for positive change in teacher preparation pr@gram:. As consumers
of education, Student NEA members have a legitimate: advoeacy role
and concern in the quality of education for their chosen profession
Student involvement can improve the quality and relevance of
teacher education programs. I urge you to: ¢
1. Pparticipate in a consciousness-raising effort with your local

membership to assure that they understand that a denial of

Tipia., Chaptcr II, pp. 43-44.
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their rtht to participats in the decision-making process is
a viclation of their constitutional rights and is analogous
to taxation without representation.

2. Be active in your Student NEA and teacher associations to
advocate the changes which you want; strive for leqgal
and full-voting member involvement in decision-making bodies
ut:aet:nq teacher sducation.

3. ‘work thh the accreditation bodies which determine the scope,
sequence, and cohtent of teacher education to ensure that they
are nqctlng their mission of quality teacher preparation. .

4. BPRe aware of your rights -=- to information and to due process
guarantees -~ and know the laws, regulations, and:agencies
established to ensure that your rights are protected and that
you havb proper vehicles for the resolution of your grievances.

5. ;Be awari that many of the decisions affacting teacher
ptcpuritx@n are made in the state and national legislatures.
Such 1nt§rmlt16n miy affect the strateqy that you use in
implenan“1ng the followirig quidelines.

@

i John Skinner
; Prasident

Student NEA
. 1974.75

O
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- "I. THE PURPOSE OF ACCREDITATION '
- LA

Acc:cditaﬁzon is "the proceas whexeby an organization
“or agency tecognuu a c¢ollege or university, or a program. of
itudy as haying met certain predetermined qualifications or
standaxds.®™ THe .accreditation process as we know it today is
“a unxquely Americen institution which developed because of the
‘absence ‘of faderal control Of education, because of «she failure
‘of the states to exercise theix legal authorities over higher
,education, and because o0f a mtrong drive £o: the development of
unxforn, minimum- national -tnndl:du. .

John Mayor, in his -tudy Accreditation in Teacher

rducation, listed five purposes of accreditation:

u"

1;-1; Sgtvxce to the public. Accreditation is suppsséd to guarantee

o

- to the ¢itizen quality in an inatitution of highexr learning.

2. Institutitnal improvement. Minimum standards, the initial

accredatation, and the periodie reevaluation visitations are

seen as 3 major thrust for the improvement of teacher

sducation.

3. Facilitating transfers. The establishment of national’
standaxds ox norms allows college and university admissions
officers to make easier and more rapid judgments:regaxding
the admissid or graduation of a student, and the movement
-0of a student on to the next level of matriculation.

4. Raising standards of the professicn. “An important chjective

ot acereditation is to raise the standards of education for

the practice of a profession. Almost every profession has -
adopted accreditation as a means of suggesting how its
practitioners ‘should Lie prepared, and, as necessary, of
enforcing its ideas."

5. anformation for prospective employers. Accreditation is .taken

as proot of the quality of training which a graduate from

the institution has received,

S

\ There are four general steps involved in accreditation.
l. The aeeredztxn] agency decides what standords or cxxterxa ot
measurement it will employ.

I . e . L d
JJohn R. Mayor. Accreditation in Teacher rducation: Tts Tnfluence

2

on Hagher rducation. Washington, D.C.: National Commimsion
on Atcrediting (now a part of the €ouncil on Postsecondary
Accreditation), 1965, p. 5.

Ibid., p. 12,
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2. On-site visitations to the institution are conducted by a
team of qualified experts to determine if the institution's
policies and practiCes meet with the established standaxds.

3. The acdcrediting agency publishes a list of institutions
that have met its standards. ' .

4. Periodic reviews are conducted to asssure that the institutaion
continues to meet the established standaxds..

Accreditation is a voluntary service; the institution beingy
evaluated initiates the procedure by petitioning the organization -
having accrediting juxisdiction. .

In his "Hessage to Student NEA Members,® Student NEA
pPresident John Skinner mentioned the importance of accreditation
and state approval in the determination of teacher education
curricula. Accreditation and certification are additionally
important beiaull “they can have a crucial ‘effect on an individual's
employment.”* IXf an individual does not have the required courses
mandated by the state's approved program or standards, he/she will
not be certified and will Le unable to find a job. Between states
participating in reciprocity agreements accreditatisn is the major
and in some _instances the only factor in determining the acceptance
of an individual's teaching credentials.

L3

rinilly, accreditation status is used by foundatiuns, .
individuals, and by the federal government in making graats to
colleqges and universities. Dr. John K. Proffitt, director of
the Accreditation and Institutional Eligibility Staff, U.S.

Qffice of Education, explains:

The U.5. Office of Education maintains lists of
accrediting agencies and State agencies which
have Leen recognized by the U.S. Commissioner of
Zducation as reliable authorities concerning the
quality of educaticn Or training offered by
educational institutions or programs. Accredis |
tation is one of the major requiyements for
institutional eligibility for various federal
funding programs of sssistance to education,
including both instikutional amsistance and
student financial aid programs.

lpaul Olson. ' *October Report.® Unpublished draft of the final
report of the Study Commission on Underqraduate Pducation and
the Fducation of Teachers. Lincoln: University of Mgbraska,
October 1974. Chapter 1I, p. 41.
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There 1s tremendous pressure put on institutions,
from outside agencies ax well as from the university itself un
urder to gain prestiqe by having accredited status. In reality
accreditation 1s far from a voluntary choice == it iw a necessity
tor institutions of higher learning today.

- There are a number of factors which complicate
accreditation of teacher preparation:

1. Programs in teacher education are offered
by more colleges and universities than any
other professional field of study.

2. Teacher education is dependent upon or
telated to more facets of a total institu-
tional program than any other ares of
specialized accreditation.

3. there sre philosophical differences regarding
the hest way to prepare teachers.

4. There is a greater divermity of specialization
within teacher education than is tfue vt any
other professional field of study.

The lack of agreement on and validmted research toO supliort what
the necessary skills Of a teacher are have resalted in there
being “little statistical svidence that teache: aducaticn insti=
tutions produce people who die appreciably mure capable in
handling the job of teaching than people who have sim:iar
intellectual backqground but have had au training o teaching.”

There sre thres lavels of approval or accreditation
in teacher pteparatiun: state, reqional, and naticonal. The
state is invalved in approval through 1t8 powar to regulate
sducation and to 18sue teaching certificatgs. The rejiogal
accrediting aqencies svaluate the total institution, and the
national teacher accrediting body <= the Natioual Council for
Accreditation of Teacher Education (NCATE) == avaluates the
teacher education programs.

1 € ad
zg?yor, op. 21&.. g. xv.n ; |
son, Op. ©it., Chapter IV, pp. 1=d.
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II. STATE APPROVAL : T

i : s . . . -
- 7The state is involved in the approval of teacher =
" educati®h programs be‘caqs’e»o'f its legal authority to .egulate
- education and to certify competent teachers. Certification is .
_“a process of legal sanction, authorizing the holder of a credential
‘ito perform -specific services in the public schools of the’ state."l.
Although certification is usually understood to mean. the licensing
of am individual, the majority of the states. (45 of them)2 use
. the approved-program approach, which uses thie sarie general
procedure that the accreditation associations follow. In the
approved-program approach, certification is based upon the -
 recommendation of the institution that the ‘student has completed
', a program of teacher education according to tife 'minimum .standards -
_ of the state. * : Lo Ve R

. [y
- )

This.implies that the state exercises careful =
scrutiny of a teacher education program before - "
appxoval.:.on the basis of a campus visit and © .~
. positive dppraisgl of a program by a ‘téam -
.. broadly representative of the‘.pn'c’afession.... .
-zt implies further that the imstitution's -~ *‘«: S
+*: recommendation of a.candidate who'has completed L e
the program is given major.. .emphasis is.issuing, =~ "

, : 7 the certificate.:

Bach State -.d'ep'artmenf;‘ of ‘edug:a"éion- is involved
directly or indirectly-in the accreditation. or.
approval of .teacher education programs ‘within

v@.@_lﬂ‘ both public and private colieges and universities )
C Ty W of the State.--In -some instances this function.is ™ ‘-g":.
- - ‘" specifically provided for by statute and is .- . ° ’l’;

. State education; agendy. '\ Where, statutor aixtho'ri“t_y:v B
ig lacking,  the State hoard bf(eflucation or state
. department of education Supplies the legal .

-'supplemented by rufes.and reguions e§ the
Cef

A ‘ CE . ;

Yyayor,. op.. cit., p. 5. o R T S

. 2p_ M. Stinnett, A Manual on §tandards Affecting School Personnel.

. 'dn the United States; 1974 Edition. Washington, D.C.: National -
_Fducation Association, 1974, p- 5. .. = .. e Lo

- 31bid., p. 5. . ] .
k) B . ) B

; .
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authorxzatzon necessary, usually as an applxcatlon
or extension of its authority in teacher education.
.~ and cert1f1cat10n. In the absence of spechLc -
8 - statutes, a State should provide explxcxtly, s
’ through board of education regulations’ or admin-
istrative policies of the departmeént, -the legal
> authority_for the approval of teacher educatxon
programs. . : : :
Each ‘'state has its own unique patterns and policies of state -
approval. - See, the Guideline on "what To Ask State-Agencies,®
page 35. § : . - E . .

: State department offzcers responsible for teacher

education and certification belong to-the National Association
- of State Directors of Teacher Education’ and Certification (NASDTEC) .
. NASDTEC Standards for State Approval of Teacher Education, as *
oo revised in 1973, represent "the consensus of department of educa~’
‘tion personnel® and are "intended to help upgrade the quality of .-
instruction in institutions engaging in the education of teachers
and to promote a greater degree of uniformity in accreditation
procedures among the states.® NASDTEC'recommends that the
states follow its 'standards in structuring their state approval
programs. Copies of thé NASDTEC standards may be obtained
by writing the Utah State Board of Education, Division of
Instructional Support Services; 1400 upiversity Club-Building,
Salt Lake City, Utah 84111 (single.copies cost $2.00). - NASDTEC
standards do not reflect the position of the entire educatlon '
professxon, only that .of state department personnel. .

'» . Many states’ have anorporated'the NASDTEC standards
‘into their state standards. According to a 1974 NEA. survey, 22 of
the states belong to the NASDTEC reciprocity system, which means
that they "will issue regillar certificates to out-of-state
graduates of programs approved by the home state on the basis of
Standards for State Approval of Teacher Education...."

1National Association of State Directors of Teacher Education .and
‘Certification. Standards for State Approval of Teacher Education. -
."1973 Edition (Reviged). Salt Lake. Clty, Utah: Utah State Board
_of Education,. 1973, Chapter I I. : o

21bid., Preface.’

Stinnett, 6p. cit., p: 6. . S
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Such certification reciprocity facilitates the transfer of .
professional teachers from one. state to another. In wddition to
the NASDTEC agreement, there is the Interstate Certifigation )
pProject (ICP). For further information on the ICP contact Mrs.
Helen Hartle, Director, IcP, c/o New York State Fducatio! Depart—
ment, Albany, ‘New' York 12210 (518/474-6440).

III. REGIONAL ACCRBDITATION

Regional accreditation 1q an- accreditation of the

institution in general, and doetﬂnot ‘really address itself to L

whether the institution is able’ to prepare.members of a specific
profession.- Regional. accred1tation, therefore, is considered a

necessary base before a group such as NCATR would even consider

vis1t1ng an institution to seé if¥its programs for the prepara—
‘ tion ‘of teachers could be approved.  Regional accreditation is

no 1nd1cation of any kind of accreditation in teacher education. .

.

J

: “The most widely recognized accred1tat1on of pub11c . .
and prxyate nonprofit schools is conducted by six reg1ona1 :
_assoc1aﬁions w1l The regionals were the first accrediting agencies
to be set up; they were established in response to the tremendous . |
. growth in seacondary schools and institutions of h1gher educat1on a
" beginning in thq late 1890°'s. . .

. Ttuwas dur1ng this period of efforts to establish -
thp function of the redgional associations, that ‘
fd?ﬂalized notions of what constitutes an American )
college and university came into being. Standards
einérged for finance, faculty, physical §acilities,
adm1ssions standa;ds, and curriculum...

The relevant accr-d1t1ng commissions within the =mix
regzonal asnoc1ations are:

1. M1ddle Statel Associatzon of 6011399 ‘and Secondary Schools.

Harry we. Porter

Executive Secretary

Commission on Higher Educatiqp
' Gateway One, Raymond Plaza West

Newark, New Jersey 07102

I;oighton, op._cit., p. 50.° -
Z01son, op. . cit., Chapter II, pp. 13-14.
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States: Dtlaware, District of 001umb1a, uaryland ~New Jcrlcy,
New York, Pennaylvan;a, and Puerto Rico.

. New England Association of Schools and Colleges.

__Robert R. Ramsey, Jr.
Director of Evaluation
Commission on Institutions of Higher: zducatxon
131 Middlesex Turnpike . .
Burlingame, Massachusetts 01803

States: COhnecticut, Maine, Massachusetts, New_Hamplhirc,
Rhode Island, and Vermont. : ’

North central Aslociétion of Colleges and Secondary Schools.

¥ Joseph Semrow
. Executive Secretary
Commission on Institutions of Higher Educatxon
5454 South Shore Drive .
chicago, Illinois 60615

States: Arizona, Arkansas, Colorado, Illinois, Indiana,

'Towa, Kansas, Michigan, Minnesota, Missouri,

Nebraska, New Mexico, North Dakota, Ohio, Oklahoma, South .
Dakota, West Virginia, Wwisconsin, and Wyoming.

ﬁorthwelt Association of Secondary and Higher Schools.

" James F. Bemis .
Executive Director

Commission on Higher Schools

3731 University way, N.E., #104

Seattle, Washington - 98105

States: Alaska, Idaho, Montana, Nevada, Oregon, Utah, and
Washington. e

Southern Association of Colleges and sehoois.

Gordon W. Sweet
Executive Secretary
Commission on Colleges

795 Peachtree Street, N.E.
Atlanta, Georgia’' 30308

PR
»
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States: Alabama, Florida, Georgia, Kentucky, Louisiana,
Mississippi, North Carolina, South Carolina, Tennessaee,
Texas, and Virginia. B ’

5. Western Association of Schools and Colleges.’ —_—

Kay J. Andexsen

Executive Director : . : -
Accrediting Cowmission for Senioxr Colleges and 4///
Universities . i : -

c/o Mills College .
Oakland, California 95350

Harxy D. Wiser
Secretary .
Accrediting Commission for Junior Colleges
Post Office Box 4065
Modesto, California 95350

.States: califoxnia and Hawaii.

The regional accrediting associations evaldate secondary
schools and vocational and technical schools as we 1 as colleges
and universities. The associations are supported/by membexship
fees and admit to membership only those institutlons that meet
their standards. "The regional accrediting agehcy is usually
both an accrediting body and a membership orgagization. ‘Colleges

. and universities are said to 'belong' to the adsociation as
members, and attend its meetings and convention for - inspiration,
help, and improvement.* ) ’

r.«

R :
Agcreditltion,“

-

. _ . An NCATE paper, "Regional and Professiona
described %ﬂc regional associations as follows:
A 3

The regional accrediting association is ori
towards the needs of institutions and perhap
logically.'so, considering the thrust of the move-
ment. The voting wmembers of the association are
almost always the president and deans of insti-
tutions and are likely to think with the problems
of the institutions they represeént in their minds.

1"n¢gion-1 and professional Accreditation.” washington, D.C.:
Mational Council for Accreditation of Teacher Education.

2 summaxy which boxxows from an article by W. Eaxl Armstrong, °
“Regional and Professional Accreditation® which appeaxed in
Liberal Education, Vol. 47, Mo. 2, May 1962. 197, p. l.

»
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It is difficult for this kind of agency to dcvelop
policies that would work a genuine hardship on
menbex institutions: Revolutionaxy .changes are
unlikely to occur. While it would be both unfair
and untrue to say that such agencies lack interest
in the public good, it does appear to be true that
the focus and thrust of the agency is institu~
tionally oriented fxr-t. and society-oriented
second.

...In the preparxation which an institution
undertakes to get ready for the arrival of the
team...the regional agency asks the institution

to make a “self-study" and the purpose of the
self-study is to identify problems on which the -
faculty .of the institution should be working.

These self-study repoxts call attention vexy openly
'to points of weakness and they raise questions

for futuxe action by the faculty. The reports are
" likely to collect facts' largely for the purxpose

of identxfying pxoblems. The reports are dcvtloped
p:xma:ily for the benefit of the institution.

Three of the regionals compose theixr higher education
visitation teams entirely of faculty and administration (North
Central, New England, and Western). The categories from which
the other regionals draw on to -make up the rest of their teams
are secongary school personnel, non-educators, students, and
trustees.” The institution being evaluated has considerable
leeway in the makeup of the team, -although no commission gives
the institution the right to reject candidates.

A survey of the regional accrediting agencies compiled
in August 1974 asked the following question: "If an institution...
has accreditation postponed or denied, .is this made public?"
Only two of the regionals, the Northwest and the Southexn, make
public the reasons for a withdrawal of accreditation to an insti-
tution of highexr education. The' North Central Association is
the only regional association which makes public the awarding
of probatxona:y status. The principal means of releasing

tbid., p. 2. .
Federation of Regional Accredxtxng Commissions of Highex
Education. "Data About the Regional Accrediting Commissions . "
Washington, D.C.: Council on Postsecondary Accreditatxon
August 1974. p. C5.- . .
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information on acctcditatio’n status is through notification to

the state and fedexal offices of education and in the annual
listing or other internal publications of the regional association,
a newsletter or proceedings from their annual convention.

John Mayor commented that once the regionals had
accredited about 85 pexcent of the existing colleges and universities
they lost zeal for ‘applying minimum standards and began to apply
qualitative rather than qguantitative standaxds of measurement.
Ne noted: : ‘ o -

When a private institution undex review appears
to be borderline, ox even below minimum standaxds,
it has a good chance of being grant«d provisional
accreditation ox probationaxy status on the .
assumption that the institution will be able to
overcome its difficulties. Then if, at the
-expiration of the provisional. ox probationary
periocd, the. collegeistill appears deficient,

one or more additional periods of grace might

be permitted.? ‘ ’

Teachex education appears to be a very minor item to
which the regionals pay attention in theix accreditation of the
total program. In more racent yn:u.thc‘:ogionall have been
dealing w;tig accreditation problems involving junior colleges,.
specializ -g_nchgy%la, and expanding degree Programs.

paul Olwgn, director of the Study Commission on :
Undergraduate gducafion and the Education of Teachexs, commented:

yor as long'as the regionals accredit sinstitutions
in general® and the so-called "general education®
component of teacher education, the focus and
puxpose of the regionals arxe not sufficient to
snsure that the “work in the disciplines” required

of teachers will an adequate preparation for
. their teaching caijper in a particular co-nunity.3
—." ®
1 o "‘;'v“';"' "
1bid., p. D3. e
,23uayor, op. cit., P~ 41.“‘& : _
“ “olson, Op- cit., Chapter IX, P- 19. ¢
/ O . " .
j
Q o ’

”
FullToxt Provided by ERIC.
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The regionals formed the Fedexation of Regional
Accrediting Commissions of ‘Higher Education (FRACHE) in 1964.
The Federation, in tuxn, was one of the associations which
formed the Council on Postsecondaxy Accrcdxtatxon (copa)
in July 1974, along with the National Commission on Accrediting,

—_thc American Association of Bible Colleges, the Association

ne

-

ERI

Aruitoxt provided by Eic:

of Independent Colleges and Schools, the National.Association of.
Trade and Technical Schools, and the National Home Study Council.
These associations rxepresent all of the agencies accrediting '
programs .in postsecondary education. COPA "reviews the work of ,
its wember accrediting agencies, determines the appropriateness

of existing ox proposed accrediting activities, and perxforms = <
other related functions*l in accord with its bylaws. -Information’

on COPA is availablc‘troug' v .

The Council on Postsecondary "Accreditation

Orre Dupont Circle, N.W., .Suite 760

Washington, p.c. 20036

202/452-1433

o

IV. NATIONAL: ACCREDITATION

The. National COunctl £o: Acctcditatzon of Teacher

* Pducation (NCATE) evaluates and accredits the professional
. component of 'teachex education programs. NCATE is composed of

five constituent organizations: the National Pducation Association
(NEA), the American Association of Colleges for Teacher Education
(AACTE)}, the Council of Chief State School Officers (CCSSO),

the National School Boards Association (NSBA), and the National
Association of State Directors of Teacher Fducation and Certification
(NASDTEC) . NEA and ZACTE hold the majority of the membership

and provide a large part of the financial support of the Council.
In addition, there are five -associate member seats on the Council;
the Student NEA is e of three associate members, along with

the Associagtion of Teachexr Educators and the National Council of
Teachers of Mathematics, to have been approved thus far.

Associate membership (without voting rights) is’ In initial step

to constituent membexship. -

An organizational chart of the NCATE structure

appears on page 12.
—————

 lupylaws of the Council obn Post-acondary,Accrcd&bation."

Washington, D.C.: Council on Postsecondary Accreditation,
1974.
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tions and it '

m regardless

ome economics,
paration of
econdary school

" and secondary .
ervice personnel
unselors, school

NCATE accredits only four~year instit
accredits each separate teacher education progr
of the department, @.4. music, agriculture, or
accurding to the following categories: (1) pr
elementary school teachers, (2) preparation of
teachers, and advanced categories for elementar
teachers, as well as (3) preparation of school
such as administrators, supervisors, quidance ¢

. psychologists, and superintendents.”
are (a) state
Btate department

: The prerequisites for NCATE avaluatio
approval of the teacher education program by th
of educatiovn, (b) regional accreditation by a resgicnal aceredi-
ting ageney, (c) evidence of a letter of intent to comply with
. the affirmative action guidelines of the U.§. Ofifice of
a Education, and (d) graduates from each program being evaluated.
The steps involved in an NCATE evaluation are as
follows: : ’ '

Phase T: 7Institutional Self~Study
" : The institution studies itself and wkites
& report. Copies go tO NCATE and to the
NCATE avaluation team members.

. . ~Phase TI: NCATE Team Visit
The NCATE team visits the campus and writes
ancther report. Copies go to the Washington,
D.C.,0ffice of NCATE. (rall and spring
semesters)

ame ITT: Evaluation Boards Mest
g, TE mails copies of the institutiomal and
—Teports to members of several evaluation
} boards. The boards study the reports care-
. ’ fully at home, come together to compare
|
\
\
|
?
|
\

study notes and make a recommendation.
Recommendations for accreditation are taken
to the Council for final action. (March
through July)

Lrwenty-first_annual List: °'1974-75. Washington, D.C.: National
~ Council for Accreditation of Teacher zducation%. 1974. P 5.

i
A ruitoxt provided by ERic
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‘3',’ phase IV, Council Meeting p

The Council receives the recommendations of
the evaluation boards and makes the final
decisions. It instructs the NCATE director
to communicate with each of the institutions
evaluated and give them the decision and
recommendations of the councile’  ...»

%

rhe institution must request accreditation. A list
of possible tesm members is presented to the institution which
has the power to accept or reject them. The institution pays
for the costs of the initiml evaluation and subsequent reevalua-
tions. 1In addition, it also pays an annual nenbership fee.

NCATE team members are drawn principally from the
following:

{a) Colleges and universities preparing

" elementary and secondary teachers and
school service personnel.

(b} ‘Professional organizations and learned
societies. HE

(q)  state agencies.l

NCATE sdeks to ﬁa\g- the following cqre ggkrcprcpentativu on
every visitation team: =~ 0w

=

}
(a) An @lementary education lp‘c{llilt.
(b) A secondary education specialist.”” =
(c) A pexson representing a content Yeaching
speaciality -~ an academic professor Or i
dean who knows the -ubjcct-nttcr-prqparttion
problems of teaching. o
{d) where there is a graduate program, the team
needs a graduate generalist ~- one who knows
the problems ot'orgnnin&ion, admission,
poliey development, etc.
[
luyigiting Tem Mewbership."” washington, D.C.: National Council
“gor Accreditation of Teacher rgducation. p- 1l. o
2up Guide to the Council's Weed for mdam Mewbers." Washington,
D.C.: National council for Accreditation of reacher Education.

PAFullToxt Provided by ERIC




ERI

Aruitoxt provided by Eic:

15w

Additional sgecialists may be added from graduate speciality
areas such as administration or guidance, instructional resources,
admissions policies and practices, or -pecxalxty programs, i.e.
inner~city teaching.

NCATE teams are usually composed of six persons for
undergraduate degree programs and nine or ten persons for
instifutions which offer both graduate and undergraduate programs.
It 1s official NCATE policy that there shall be at least two
practitioners on #ach team. One of these i1s a classroom teacher;
the sacond may be a teacher, an administrator, or some other
instructional specialist.  Fach team must have a woman and a
minority representative, Studcnt- may serve on NCATE visitation
teams, however, there have been few instances in which students
have participated. .

The NCATE standards “were prepared by the Evaluative
Criteria Study Committee of the American Association of Colleges -
for Teacher Education' (the AACTE's membership consists of 850
teacher education 1nlt1tutxans). It has only Leen within the
past year that the NCATE Stundards Committae has been moved
trom the AACTE. AACTE was the first organization to evaluate
teacher preparation programs, although it was never officially
recognized by the National Commission on Aﬁcredxtlng, which was
organized in 1949,

: The NCATE “"Guidelines for Preparing fhe Institutional
Report” are qeared primarily to gather a great deal of iaformation
abiout how the university is structured, how i1t defines its teacher
preparation function, and how much education its, faculty membexs

“have, for example. The standards give no clear picture of what are

the necessary skills and capabilities of a teacher. The
standards do not provide for testing the skills of the
student as & teacher. Rather, they evaluate the university
according to standards of how the unxver-xty should prepare a
teacher. Paul Olson has commented:
.++The guidelines and recommendations and the
teacher programs.based on them have not, s0 far
as can be discovered, been validated as having
positive and bLenign effects on the skills,
knowledge, and competence of prospective or of
in~-service teachers. Nor has it been demonstrated

y -
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that completion of such a program will cause a -
teacher to have a benign effect on the achicvo-cnf
or well-being of children whom he or she teaches.

As with the regional accrediting asséciations "the
1ist of accredited institutions indicates only those institutions
which maet the standards for accreditation and not the rank of
institutions in the degree to which they pass these standards. "2

“rhe documents used in Nc@r:.cxaluation and accreditation
activities are considered confidential.”? MNCATE does have an
appeals board which is ¢omposed of “five persons from outside
Council membership." . A request for appeal must be made within

30 days after notification of council action. >

NCATE dclcribci its relationship with the regional
accrediting agencies and state education departments as follows:

The Council shares information with-them /the
regionals/ and conducts joint oxr independent
avaluations in accord with agreed upon policies
and procedures. The Council almo conducts joint
evaluations involving teams representing State
pDepartments of Rducation, when-this iz desired.

In joint evaluations involving the Council and

the regional associations, the two organirations

have joint teams of evaluators and the institu=- *
tions prepare separate reporxts ‘to each OrXganiza=

tion. ZXach accrediting agency takes separate . €
action on the institutions and publishes separate °
lists of accredited institutions.4

Ny

V. INTERRELATIONSHIPS AMONG ACCREDIPING ASSOCIATIONS
m— y

A . Ka s
The state agencies and the regional and national
accrediting assoglations all attest to being independent. rheir
3 -

lo1son, op. cit., Chapter II, p. 3%5. - -
Jeighton, op. cit., pP. 55.
3oran christensen, associate directdr of WCATE as quoted by
Olson, op. cit., Chspter II, p. 21. . < T
Arvyenty-first Annual List, op. €it., p. 6. :
. e . .
i he ' “t

e
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activities, however, are significantly inteérwoven through jornt
evaluation eiforts, through accrediting prereqaisites, throuqgh
reciprocity agreemenys, through the professional associations
and learned societied, and through the. actions of the federal
yovernment. NCATE, for examplgqﬂ” 188 0N regzonal accreditatiocn
as evidence of the overarl qgnbral ayality of an inastitation.
NASDTEC, in turn, tel1es on ﬁo&TE accxeditation as the standard
of quality for an institution. The NXKQTEG standards mare the
following farther recommendation: T ~

It woald appear to Le advantangesus 1o State
education agyencyes to adopt policies which
would permit maximam Cooperation with NCATE aqd
esordination of State approval and acereditatson
whenever possible. I organizing visiting
committees, it would be desirable to establiah
- cooperative arrangements whaich facilitate
o working relatxunsh:ps. R
The 2 DTEC standards g2 on t 1zcrﬂxﬁnend this same tyj e of
coaperarlﬁn with the reqionals and the vdriocus sabject matter
Organyzations such as the amer:can Asgociatiun 105 the Alvancoement
0f Science and the American u:ﬁtarlfal A@sdc1at1un..

.For the most patt"the extant Ad"gtﬁ, Yo ﬁmﬂuiatz~nb,
. and quidélines from professicnal sucieties
have their ssurce in federallys=funded projects
dating from the 1969's 1n which, for the mist
part,; NASDTEC worked wi h & fnamber of profess
s10nal SOC1eL1e8 b deuRlog turielines for
teacher @huﬁtun;zn vartouy diwciplane=ofaente |
SpeC1alties.*

The federal government aids the accre liting asw craty b
thiosu g the the fundrng Of jrogects. The NOAMTE staudasds arg e
result of prlot vesting of as earlier draft of the staudasds
which was done under a contract wilh the U.5. pepartment f Health,
Education, and welfare, Office ot Education., The NASDTEY staudasdw
represent 3 “further ravigion of Un:ted states Oftuce of Elacataon
€ircalar N). 351." - :

}g?ﬁ?w'“ 5 aﬁgards ag cited in Ol180n, Op. Cit., cnapsez 11, pe b,
on, Dp. ©1t., Chapter 11, p. 43. .

’
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Vi. THE FEDERAL ROLE IN ACCREDITATION
. Al 7 ’ ’
The U S. Commissioner of Edacation is authorxzed to.
determine the eligibility of institutions for direct student
financial aid’and institutional support. ' The Commissioner is.
responsible for periodically publishing in the Federal Register
a list of those accrediting associations recognized by him to
"be reliable authorities as' to the quality of training offered
by Lnstitutxone throughout the country. -

“rthe Korean G.I. Bill of 1952 was the first piece of"

. leglelatxon which made accredxtatxon a prerequisite for feéderal -
" agsistancé. ‘There are now "some 20 federal aid to education
programs (which) cite- accreditation in the determxnatxon of
institutional eliglblllty- The list of accreditihg agencies
-and associations; hae rown from 28 to 63, with several more
seekxng recognltxon " There are 8,318 institutions eligible to
receive federal funds. Because of the vast sums of federal
money, such as $7.5 _billion for the guaranteed student
loan program aloné,“ tied to accrediting mechanisms, "the U-.S.
office of FEducation has deemed it only prudent to establish
.apd gradually intensify, Federal oversight of the operations
of those acqredltlng agencxes recognlzed by the Commxssxoner "

1'I‘ H. Bell, commxsexoner of Educatxon. “Accredxtatxon and the
Education Consumer,” a speech presented to the Annual ueetlng v
of the Middle' States Association of Colleges and Secondary '
Schools delivered on December 6, 1974 in Washington, D.C. .
Available from the Accreditation and -Institutional -Eligibility
Staff, U.S. Office of Education, Department of Health, Educatxon,‘
and Welfare, Washington, p.c., p. 2.

Statement by T.H. Bell concerning the “Proposed Trade Regulation
Rule of the rederal Trade Commission on Advertising. Disclosure,: .
Cooling Off and Refund Requirements Concerning Proprietary,
Vocational and Home' Study schools" before the Federal Trade
Commission on December 16 1974. Avallable from the A&IE Staff
Washington,.D.C., p. 3.
3Statement by peter Pp. Muirhead deputy commissioner,. Bureau

of Postsecondary Education, U.S. Office of Education, before
“the Special Subcommittee on Education of.the Committee on
_Education and Labor, U.S. House of Representatxvee}aﬁearLngs

on “Pederal Higher Education Programs. - Institutional Elxg;bxlxty
and Accreditation.” Ninety-Thirxd Congress, Second Session.
Washington, D.C.: U.S. Government Printingﬂ@fflce.v part I: .
"Accreditation, _July 18, 1974, p. 27. ‘ S

-

%
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The tederal government has mounted its overszght
’functions in the area of acereditation with two objectives in
mindsy (1) to strengthen the accredit1ng assoczatlon systems of
'self-regulation, and (2) to strengthen. the states' policies and
procedures for the approval of postsecondary or degree-~granting
: 1nstitqt1ons.1

o | |
=194 ' ,
= [T )

A}

. The "criter1a for Nationally Recogﬂized Accrediting
Agencies and Associations were developed by the Office of
Education to “encourage improvement in the accreditation process,v
phrticularly in the areas of responsiveness to the public interest
.and protect1on of the student.

- Changes in the procedures and operations of
nationally recognized accrediting bodies which
bear upon the interests of the education

. consumer include: -

1.. Measures to improve the self-asseasment

© process;

-“4.  Development of workshops for evaluators;
3. change in evaluative criteria;
4. Adoption of due process and redress

- procedures; . -
5. Inclusion of lay persons on decil1on-mak1ng
. bodies; and
¢ ‘6. -Stronger ethical practice codes for accredited
C e ,1nst1tut1ons.

lrhe third area in which the the U.S. Office of Education's.
efforts are concentrated is in improving its own program regula-
tions and eligibility requirements. This is another aspect
of the OE's program which students should be aware of,although
it does not deal with the specific topic of our booklet,which
" is accreditation. The new regulations for the Guaranteed
Student Loan Program which were published in the Federal Reqist®r
.on Pebruary 20, 1975 include consumer safeguards for students
participlting in the program by providing pro-rata refund policies
and information disclosure to prospective students. The dis-
‘closure to prospective students section has detailed references
to information about a school's record of job placement in
career fields.
* 2gtatement by T. H. Bell betore the Federal Trade comm1l-ion,

op. cit., p. 8.
Statement bv- T H. Bell before the rederal Trade ”Ommillion,

og. cit., p. 8. -
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A copy of the revised "Crxter;a for Nationally’ Recognxzed
Accrediting Agencies and Associations® can be obtained from:

Accreditation and Institutional. Elxgxbxlxty Staff
U.S. Office of Education’

400 Maryland Ave., S.W. ]

Washington, “D.C. 20202 . .
_202/245—9570 '

The Accreditation and Institutional Eligibility Staff
proceslel complaints against any school accredited by an agency
recognized by the Commissioner of Education. “Although the
Office is not empowered to exercise direct control over. educational-
institutions, it does seek to.determine...whether or not a
possible violation of the accradxtxng agency's standards has
occurred....*l .

: The Staff reviews the complaint and sends a copy to
the relevant accrediting.agency having jurisdiction, with a’
request that the matter be investigated and a report sent back *
to the Staff. If the Staff is not satisfied with the report, or
the complainant provides further substantiating data, the Staff
may request the agency to aneltigate the matter further. The
Sstaff may - alsb correspond directly with the institution.
The Accreditation and Instxtutxonal Eligibility Staff
: evaluates accrediting agencies every four years to determine if
they are continuing to meet the "Criteria for Nationally
Recognized Accrediting Agencies and Associations.* In addition,
the Commissioner of Education has the right to review an agency
at any time in relation to its compliance with these Criteria.
JFor further information contact the Staff at the address given
above. P N v
In 1973, the U,S. Office of Eaucation .was one of threc
agency members of the Federal Interagency Committee on Education
(PICE) to provide a grant to the Education Commission of the
States to establish a "Task Force on Model State Legislation for
. Approval of Postsecondary Education Institutions and Authoxization
to Grant Degres." The "Model Legisation" which resulted:

...sets forth minimum standards which State
agencxcl are encouraged to use for determining

IStatamcnt by Pcter P. Muirhead before the Special Suchmmxttee
on Educatxon, op. cit., p. 27.

o,

ERIC

Aruitoxt provided by Eic:




Fre,

-2l

whether or not postsecondary education institutions
of any type may operate within a State. These
standards focus)upon an institution's ability to
enable students to reach their educatiovnal objec-
tives. They call for providing fair and accurate
information for prospective students in regard
to the objectives, costs, and conditions involved.
_The “"Model Legislation" requires not only truth in
advertising, but also disclosure of relevant
‘infoxmation. PFinally, the “"Model Legislation*
- provides -

~~that institutions establish fair and equitable
cancellation and refund policies; and o
--that the State agency develop conditions for
. licensing sales agents, provide procedures
- for the review of consumer complaints, and
insure the preservation of academic records
at institutions which cease to exist. R

Copies of thc “Model Legislation® ($2.00 per copy)4ﬁay be obtaxnod .
" from the Education Commission of the States, 300 Lincoln Towex,
- 1860 Lincoln Street, Denver, c°lorg§o 80203 (303/893-5200)
R There is a’ plethard ot activity and debate in the
"fcdctal arena on acc:-ditation and issues related to it. Peter
P. Muirhead, Dcph%y ‘Commissioner, Bureau of Postsecondary
Edﬁration, YSOE, ‘commented: .“One of the pressing questions
“iBight niw is JUst how far this /Tedexal7 oversight /Gf accredi-
tation associations7 can and shculd go in ordexr .to achieve
réalistic assurande that both the students' educational rights
and the taxpayer's dollars are protected while, at the same
time, avoidxng unwa::antod Federal intrusion into the cducationll
process."

E MEA POSITIOM: SELN- ANCE

The National Education Association and its state
affiliates have over the past several yca:l uadc "lnlﬁ-govc:nancc

Tararaart
Statement by T. H. Bcll befors the rcd-:nl Trade conni--ion, og.
cit., P 6. .

2gtatement by Peter P. Muirhead before the Special Subcommittee
on Mucation, op. citi, pP. 28,

N
Y
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of the profession” one of their goals. Essentially this means
that educators want the legal rxight through professional standards
and licensure boaxds or commissions at the state level to set
standards for entry and continuation in the profession as well

as to decide how and where teachers should be prepared. In 1971,
the NEA developed “A Model Teacher Standards and Licensure Act”
with this objective in mind. The emphasis by teacher associations
on accreditation and certification and on elevating the profes-
sional status of teaching'is increasing. {Compare teaching with
other Pprofessions on page 25.)

: What would this commission do that is not being done
now? In nearly every state the responsibility for the governance
of the teaching profession lies with people who are not teachers.
pecisions about teaching should be made, however, by teachers.

The profession is not yet governing itself. A state professional
standards and practices commission, which would have more teachers
on it than any other group,.would :allow teachers to decide

(1) who becomes a teacher and (2) who remains a teacher.

Does this mean that teachers will control education?
pefinitely not. By state law the public controls education and
sets school policies. The propased law does mean, however,
that teachers will becowme responsible and accountable, and
therefore professional. ’

The NFEA has developed criteria for the kind of
professional standards and licensure Loards or commissions
it wishes to see formed. These criteria are:

., . 1. rThe state has either a legally established
’ professional board which has legal responsi-
bility for teacher licensure and for atate
’ approval of teacher education programs, oOr
1t has a board or commission which has the-
major say in the state about standards for
certification and for accreditation of
institutions which prepare teachers. {The
latter may be advisory to the state board
of education at first, but even so, if it
is created by law, it can assume the
_ standards determination role if 1t functions
affectively.)

o B A

Q
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2. K-12 practitioners comprise a group larger N
than any other membership group (e.qg., college
representatives, citizens, school board
members) on the board or commission,

3. The established professional board must have
o the approval and support of the state affiliate,
including constant attention to implementation
and maintenance of the board or commission.l

There are now only two states -~ California and Oregon ~- where
commissions have full legal powers. - Three other states --
Hassachusetts, Minnesota, and Pennsylvania -~ meet NEA criteria even
‘though their boards are technically advisory. prifteen other states
have "practices and standaxds commissions and/or boards which

wexe created by legislative act to be advisory to the state board

of education.” These are Alaska, Colorado, Connecticut, Florida
Georgia, Idaho, Iowa, Kansas, Kentucky, Nebraska, North Dakota,
Oklahoma, South Dakota, Texas, and Utah. “According to the NEA,

many of the boards or commissions are inadequately funded and do

not include the responsibility for certification and accreditation.”?
’ Anothexr seventeen states have legislation either being
planned or pending: Hawaii, Illinois, Michigan, Montana, New
Jersey, New Mexico, North Carolina, Ohio, Rhode Island, South
Carolina, Tennessee, vermont, Virginia, Washington, West virginia,
vi-con-ina and Wyoming. ,

. It is still too early to determine the effect of
increased teacher involvement on accreditation and state approval.
It appears safe to say, however, that teachers are no longer
content to lst higher education "own" teacher preparation, or to
let lay persons (present state boards of education) continue
to set standards for teacher preparation.

i Hore information about governance of the teaching
profession and how your chapter can become involved, is available
from NEA-IPD, 1201 Sixteenth Street, N. ¥W., Washington, D.C. 20036.
Ask particularly about playing The Governance Game.

:E;achtt Standaxds and Practices Commissionsy A Dirxectory.
Washington, D.C.: National Education Association, Second
Kdition. August 1974. p. v.

28t innett, op. cit., p. 6.
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in addition, special concern has been expressed bY
the NEA concerning pcrformancc’bascd,tgaehqr education {also
referred to as c@mpctincy-bilcd teacher adurcation oY competency-
based education) since PBTE has 1in sume states been mandated.
PATE 18 sti1ll pnly 1n the experimental stage. PATE programs
should be carefully examined for validity before they are
approved or implementaed. The NEA position on PATE 18 alsv
available from NEA-IFD, 1201 Sixteanth Strest, N.W.. wWashington,
p.c. 20036,
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1. HOM AND WHERE DO YOU START?"

The question probably most on youg_u:nd,xl “nut whcxc

do I start: what do { do?” The following #uggestions might ansver
some of your questions.

1.

Beg:n by gathering information. Involvement and change in
the accreditation process does not ocdéur overnight. The
programs which you beqin now will need to be carried on by
those Student NEBA ncnbcru who come atter You.

Your ability to persuade national accrediting bodies, state
department of education representatives, state legislators,
and other members of your own association will depend on the
factual date which yu use to support your claims and the
manner in which you present your, positions.

The role of the national Student NEA should be to compile
and disseminate data for use by its local and state
affiliates’. It should be the xc-ponntbxlity 0t the local
and state Student NEA's to provide informatfon to the
national office for dissemination.

Negin by studying your community and state. Re sure to

define the area of your study. What uestions are you

seeking the answers to?2 what direction are You headed in?
What arae the heated 1ssues within your membership? Pay careful
attention to the validity of your data since yHu will want to
be able tu use it to support your positions., Some questions
you might awk are: ’ '

a. when was your colleqge or university last accredited)

b. Doas Your teacher sducation mest the "EKssential Criteria*?
1t not, why not?

©. What do graduates from the program think about their
preparation to become teachers?

d. How many recent graduates found teaching jobs?

e. What is the position ot the local teacher association on
teacher education? What committees do they have dsaling
with teacher preparation? wWhat is their relation to the
university? what are their concerns as cooperating
teathers?

ERIC 3

PAruntext provided oy enic [N




ERIC

Aruitoxt provided by Eic:

30w

N

£. What are your state department standards for teacher
education? How do they compare with the Essential Criteria
or with local or state goals for teacher preparation?

g. On what committees’ and goverming bodies do students
have representation? How do you get representation?

How can you unofficially participate? . )

h. How can you influencd the actual content of teacher
educatisn? Yor example, obtain a copy of the Iowa
Governance Packat from NEA-IPD, 1201 - 16th St., N.W.,
Washington, D.C. 20036, and work to have 1t. included in

the preservice curriculum at your college or university.

Dacide what your goals ara. You may find significant problem
areas from talking with students, faculty, teachers, and
community representatives. An i1ssue may be warming up or
already hot in the frying pan. At any rate, your goals must have
the . support of your membership and must be reflected in the
governing documents of your association, the resnlutions.

Decide on how You will reach youéggoaln. There are two main

avenues you can take. Ona is working through the system.
This means getting representation on the accreditation bodies
and becoming active in committees and activities. Another
avenue is to challenge the existing structure through court
challenges or by legislative activity.

bevelnp your cadre. Decide who will be responsible for doing

what. Be sure to recruit responsible, knowledgeable .people
who can present your case parsuasively. Involvement and
training of new members should be a continuous concern of
yours 80 as to provide continuity to your program and efforts.

nievelspy a budget. Determine how much money your activity will

Tost. Do you have these kinds of funds available from member~

ship dues’ What alternative sources of ‘tunds can you look to?
How can you raise needed cash? ’
bl

pon't just talk ahbout what should be done: get busy and do it.

Servica to membership. Investigate and verify the comp§a1ntl

ti1on should ba categorized and provided to state and national

of studants about teacher preparation and complaints of
qgraduates from your teacher preparation programe. This i1nforma-

Student NEPA offices to support challenges to teacher:prepara-
tion programs. : - . 'k

g,
:A,ﬂ : >
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Pay careful attention to your public relations, particularly

to the kinds of information you are making available to those
indaividuals on committees toward which your program is aimed.

Be sure that your data ‘are factual and presented in qood form,

as brief as possible, and in easy-to-read language. Also

be sure you know the names and titles of the individuals

involved. Pay careful attention to the reélationships which

you develop and to your own appearance and manner of presentation.

Keeap your membership informed., 'Lgcal Student NEA activities

- should be made available to the national Student NEA for

dissemination to other local and state associations through
Student NEA Impact. Effective associations at each level «w
local, state, and national -~ depend upon each helping the
other. Communication vehicles of the assaciation facilitate
the flow of information, data, techniques, and new deyelop-
ments. Each level should endeavor to keep the others informed
and to respond to requests for -information and assistance.

Look for other groups with which you can _form alliances

~eithexr within the association or outside ot it. cather

support for your cause. | .

conduct perindic evaluations of your efforts. Are yod atill

working toward your qoal(s)? what unforeseen events have
come up? 1s each individual in your cadre doing his‘her part?
How are your funds holding up? . :

1f ynu reach your qgoal, set another, — If &ou doﬂ“a reach 1it,

evaluate what went wrong =~ your objective is to learn from
what you did == reqjroup and start over.

Q : oy
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“and students prepating to teach must be directly involved in
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*  fp. WORKING WITH TEA{HER ASSOCIATIONS

Student NEA members and temchers share a teep 1nterest
in teacher preparation.  NEA pesoiution Ige21, Teacher Education,
reads: “The National Education Assogiaty pelieves that teachers

evalsatinj and amproving the standards fox teacher preparation

and certaficatyon.’ Student NEA local, state, and national asso-
c1ations shoald develosp rapport with their teacher associations to
acemplish goals mutuaily heneticial to both assoCiations,

At the 1974 NEA pepresentative Assembly, Student NEA .
membern Have Helegats reprenentat ion for tne firsl-time 1n
the history of the Student NEA. The terms and Gnditions of the
fnew URelatioship Betwoeen the National Educatio AsxwoOciation and o
Student National Education Agsoc1ation” adopted by the NEA Board

Committes 10 the Sprinyg W 1497% calls for the political relation=
ships between the two amsociationn to “be expanded to provade
meanangful student rulen 1n NEA q;vcrnanvc.”

tn additiun, an Resslutaon B-1 aiopted at the 174 NEA
pepreseutative Ansembly, teacherws goted tn urge theer {scal .
atfi1liates "t anvilve members and thune atfected an the ttevelop=
ment and amplemeéntation 4 programs for rtyactional amprovement,
carricalum devel pmeut, and andrvadaalization nf rustractaon
relevant o the needs of the students.” To the student NEN, thes
resulution means the volyvement of Student NEA membhors. N

1. some guggented canpueratide o aject e

A. Obtain PRcaprocal repyeuwfntat 1on urf the committees and
qovexning bodyes ff Pach DLher'n awsuCiation, 3.0v
reprenentative ansembly, board ot dirrctomn, @xecdlive
committee, and standing and gpecial eommitteen.

2. Present the Stident NEA wpament 1al Criteria for the
tmpr rvement of rTeacher Preparation Proxjrams’ or tural
or gtate student deve loped youals to the appropriate
teacher ‘association ¢ pmittee 101 consideration.

. partivipate in develupiny teacher ass c1ation ntandards
for teacher preparation. ' :

d. Pparticipate an teacher ansueiation designed and conducted
studiew 0f the concerns uf recent graduates aboat their
teacher preparxation. Joun with teachers in bringing
pressurs to bear on acerediting ARSOCIALLONS L) eusurd
that colleges and universities use such data in making
needed moditications and/or changes in their teacher
preparation curricala. ’
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e. Conduct discussions and conferénces on the pre- a
in-service education needs of teachers to develop
continuity between preprofessional’ and professional
training. Xeep each other, abreast of expanding te¢chniques,
skills, and knowledge in professional areas.

f.- Work with the local, state, and national teache asuo»
ciations to make teacher ptepnrltim more thvant to
the akills and theories Lehind teaching. ’

g. Examine resource materials such as The University Can't
Train Teachers, Nebrnska Carriculum Development. Center,

) Lincoln, 1472, -

h. Dhesign and conduct studies to determine who your clients
will be or are == their culture and traditions and what
they want to know. -

1. Work together to achieve greater involvement of pza(‘tzmw;
teachers in the teacher preparation curriculum, and
sncourage qreater involvement of college of education
faculty in the schools.

1. Request copires of Lhe Iowa Governance Packet from the
NEA for possible use in colleges of education.

' k. Emphasize, define,-and upgrade the role and training of
cooperating teachers, student teachers, and inteins.
Set .the legal tesanumuty for each of these.

i . Jointly engage in the development of new standards to

\ propose tu the state standards commission or state
department “of eaducation. .

delegated Commismions.

M. Use NEA materials such as 'rhn COVArnance Game 1o upqrade
CONRCLOUS awareness of members about role diiferentialson
in standards and licensing. -

n. Work to establish a leqally deleqated Stanuars - mmaise i
i your state,

.

2., BRecome active 1n teacher asssC1ation meotings and jqogramy,

a. Plan and work tor effective inpat 1ato loecal, state,
atid national teacher amwoe iations through student
representatives on official g 5vernmg bodies and advasory
committess,

b. Use student data which 1dentify.preprofessional needu.

C. Elect leaders and rupfesmtauwa who will resp o nsibly
and ably represent you.

d. Enter into cuoperative projects and efforts when the
quals are mutually heneficial to both asssciations.

e. Offer your assistance and manpwer t0 work with asd foa
the teacher asscciation.

ERIC
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Use the services and staff of the teacher asaocxatxon to ald

ciation on teachers": . perceptions about their own training.

-and acdtivities goncerning teacher preparation. .
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.

Locate practicing teachers to serve as advxsors to

* local .Student NEA chapters. :
Find ont what datajare available from the teacher asso-'

Work through student representatives off advisory committees
and task forces to recommend program and budget obJectlves

consult association: attorneys on legal issues lnvolved
in~accreditation: and teacher preparation..

-

T

AL




‘State boards of education are elected in some states and appointed

l. who has the legal authoﬁity?for.teachef accredftation~and'v

-35-

1 o
© IIX. WHAT TO ASK STATE AGENCIES

Before you begin .any activity at the state level be
sure you have a good understanding of the state board and the
state department of education structure and operation, of - )
legislative and court actions in the area of teacher preparation
and certification, and of the powerful and influential groups
which are active at the state level. o -

State Boards .and Debarﬁments,of Fducation

in others. sState board members are the policy makers. <State
departments of education, headed by the chief state school
officer in the state, are the staffs which carry out state board
policy. ) : . T

Know who serves on the state board and who heads the state
department =staff. ¢btain copies of all relevant documents -~
statutes or board policies -« which set forth the purpose, policies,
and -operation of the board in the area of teacher accreditation

and certification. ‘ ) i I )

o

certification? How was this authority granted -- legislative
statute ox board of education policy? .

2. How is the stat: board structured? What are the lines of » o
authority? who has unofficial authority or power? .
. o -

3. wvho are thg'staff directly responsible for teacher preparation?

st~

‘4. what is the-relation of the state board to students —— to

ERI
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- teachers —- to the state legislature? o s

. 5. What is the main work of the board? wWhat activities is the

- board planning for the near future, e.g.,proposqd~legiglation
to set up a practices commission,or a revision of the state
standards? . . . o .

a

B .
.

State Budget for Education

l. What is the amount and source of funds to maintain the’
operation of the state board of education, commigtees'and
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. commissions, the development ot -tandards, and thc conduct
of evaluation vilit-? Is this adequate? -

. 2. what is the budgct for this year? ‘Next year?

3. Wwhat is the budgeting cycle? When and how can you have
* input into it?

4. when is the budget presented to the legislature? Are there
open hearings? what . is the proccdurc for giving tc-timony?

State Advi-ory committccs or commisnion-

Obtain copies of committee and commission members' names and
addresses, governing documents, proceedings, reportl, policiel,
etc,

1. what commxttccl or commissions are there at the state level? -
' what are their stated purposes?

- 2. who are the members of these committees or commissions? Who

! do they represent? How.arc these members selected? .

3. Do the governing documents for these commxtteel or commissions
allow for student representation? Do students have full voting
rights? What other means axe provxdod for student input?

4. what is the procedure for getting student’ reprelentation on
the committeel or commillionl?

5. What kind of support could you expect in seeking representation?

6. How often do the committees or compissions meet and where?
-Are these meetings open?

‘7. What are the major activitie- of the committees or commissions?

State Approval for Teacher Prepgrétion

A. Standardl:. ‘
> . y
l. what are your state standards for teacher preparation?
2. How and when were they developed? When were they
’ updated last? C

: ¢ . PN ]
Q : )
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3. How ware these ltandafal validated?
4. _Hho developed them?

5. How do the -tandardl compare with the "Essentlal Criterio";
. with the standaxds of the National Council for Accredi-
tation of reacher Education; with the standards of the-
National Association of State Directors of Teacher
Education and Certification? Waere any of the preceding
used to develop your state standards?-
6. Is there language providing for student involvement in
the design or evaluation of the teacher preparation
curriculum contained in the state standards?

7. How often are the standards changed and what is the
procedure? .

8. wWhat is the attitude of the stite teacher asscciation
toward the state standards?

9. How do tho state standards relate to the ;tate cortxfxca-
tion roquircmontl? L

State Visitationss N ' -

Have copies of all relevant materials sent to you we the
institutional self-evaluation forms, guide to preparing the
institutional raeport, state handbookl and/or manuals on
procedures.

1. What colleges and universities in your xtate have teacher
education programs? ;

2. Which colleges and universities have ch&x approval?
What is the proportion of nationally aZcredited schools?
Is there any different treatment of publlc as oppo--d
to private institutions? J&
3. Does your state use the approved progrhm approach? Does
your state conduct visitations? If not, how are schools
of education and/or teacher candidates evaluated.
The NEA Manual on Standaxds Affecting School Personnel

’
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in the ynited States, 1974 pdition, may be of help to :
you in answsring these questions. (Available for $6.50
from NEA Order Department, Academic Building, Saw Mill
road, West Haven, connecticut 06516.)

,/'4' what are the proccdurcl‘and timetable for state visitations?
yor NCATE visitations? . '

5. How is the ipstitutional self-study, if any, conducted?
By whom? .

6. wWhat are the rélevant committees and activities at the
institutional level that students can bae on or meet
with or be involved in.

7. How are visitation team wembers chosen? what is the
representation alloted to each interest group? Are
students included? Are teachers represented?

8. How many students have served on teamsg? How uanyvitudcntl
were recommended? What is the proportion of those
accepted to those turned down?

9. Who votes oOn granting approval of teacher preparation
programs? - How ls information released on actions taken
on .program approval? ) ‘ ’

10. How many schools have been qppfovod, denied approval or
had their state approval postponed? What were the
! reasons? -

11. What due process guarantees ars included in the denial
of state approval? What is the appeal procedure?

Relationships with Other Accrediting Aqencies

1. Does the state department of education conduct visitations
with the regional accrediting organization? With NCATE?

' 3. Are there any students and teachers in your state who are

on NCATE or rcgionul'accroditing organization committees
and governing bodies? ) ‘ N

ngillaturc

‘1. Who are the majority and minority leaders, and other -
influential leaders? S

PAFulToxt Provided by ERIC
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2. Who are the members of the education and budget committees?
. Which legislative districts are they from? What are their
voting records? Are they “friends of education™?

3. Is there any pending legislation either directly or indirectly
related to teacher sducation and accredition? oObtain copies
‘of any proposed legislation. What action is expected on it?
what is the schedule of hearings? .

4. what is the legislative calendar yci:?
5. How may bills be introduced and/or testimony presented?

Courts . e
l. what acctpditation/oducition-:clatod cases havé been decided
© in your state courts?

2. 'What are the souxces of free legal aid or consultation?

3. Does the state teacher association have an attorney on its
staft?

4. wWhat are the major groups active in accreditation-related
legal challenges in your state or federal district?

1

Interxest Groups b . . - ’ *

1. what other interest groups in your state, such as consumer
protection-groups, are concerned with accreditation?

2, Do you share a commonality of goals and concerns? ‘
3. Who are the leadexs of these other groups?
4. What cooperative projects/coalitions can you help create?

5. when do these groups hold meetings oxr caucuses?

ERIC
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IV. WHAT TO DO MWITH STATE Aguc_f:__g

- There are numerxous activiticu you can beacomae involved
in at the state level. Soma of them are: .

State Boaxd or Department of Bducation

1. get representation on the state standaxds connillxon and
~ become 1nvolvod in its activites.

2. Participate on visitations or in the application and
dcvclopnonﬁ of state styndards.

3. Become involved in legislative efforts in cooperation with
the state teacher association to set up a state standards
and practices commission.

4. Be aware of and conversant with past and current reseaxch
dealing with teacner education, Critique this body of data
and be prepared to defend or negate these "facts" as
appropriate before either the state board or the state legislaturxe

‘State Legislature

. 1. Be involved in thae election/selection process for members
of the state legislature and state department of education
through the activities of the local and state teacher
associations. .

2, Participate in local and state lobbying efforts in coopc:ation--*’
with the state teacher association and possibly through
the state legislative liaison program.

3. Have a logfllativclpublicity chaixperson and a legislative
program. .

4. Publish the Student NEA point of view and activities.through
local and national media such as TV talk shows, and newspaper and
magazine stories in public and professional vehicles.

5., Prepare and distribute periodical fact sheets -~ to members
of the state legislative committes on education, for exampla.

\

4
FoaR tacl
i

o
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~, - Prepare and distribute to membexs of Student NEA lists of
menbers of the atate legislature and personnel in the stake
department of education, with charts ahowing the rxelationahip .

Y of these bodies to each other and to the institutions which
prepare teachera.

7. Develop effective lines of communication and easential
rappoxt with members of the legislaturae.

8. Attend caucuses.

Provide testimony at state hearinga on accreditation and
higher .ducation -= present -tudcnt—dcvclopod and collected
data.,

10. se your vote. -

sure -tddcntl are registered voters.

11,
12, Rmstablish 11.1-on: with other interest groups who share your
goallx
N
Y
| y I':
| /;“
O
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V. PARTICIPATING IN NCATE

Write to NCATE, 1750 Pennsylvania Avenus, N.W.,
washington, D.C. 20006 (202/298-7118), and get a copy of theirx
Annual’ List sent to you as well as a list of the institutions to
De evaluated 1n the next two years. The Annual List shows all
institutions which currently have NCATE accreditation. By looking

- at the date 0f accreditation you can; determine when your college
or university will be reevaluated again (ten-year cycles)., If
your school is not listed, then you do not have NCATE accreditation,
or it was denied, or postponed. Find out why. The complete process
for obtaining NCATE accreditation actually takes from a year to a
year and a half, so you will have to begin thinking about involve-
*ment this far ahead of the date listed in the Annual List. Be
sure you have copies of relevant NCATE documents such as the
standards and the "Guidelines for Preparing the Institutional Report.”
so that you will be well-informed, knowledgeable about NCATE
 standards, procedure, and any language specifically dealing with
students and their involvement.

Request for Accreditation

1. An institution begins by petitioning for accreditation. The
individuals who usually are involved in making the decision
to file £Or NCATE accreditation ara the college president,
the Vice Premident, the dean of the college of sducation, an
academic generalist, and a representative from the graduate
degree programs (1f any).

2. Decide who, what, and when and how you are going to be involved.

3. Very early in this process your Student NEA chapter should
vote on and present a formal resolution requesting involvement
in the NCATE evaluation. This resolution should be sent to
the dean of your college of education with copies to each of
the above mentioned individuals. NCATE Standard 3.4 calls
for the institution to have "representative student participa=-
tion in the evaluation and development of its teacher education
programs.* You can use this to support your request.

4. MNCATE Standard 1.4.reads: “In planning and developing
curricula for teacher education, the institution gives due

Aruitoxt provided by Eic:
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consideration to guidelines for teacher preparation developed
by national learned socisties and.protessional associations.”
This is a good opportunity to present your membership’s pro-
posals for improvement in your teacher preparation program
either as contained in the “Essential Criteria™ or locally
drawn up.

BCATE Orientation

NCATE holds an orientation during January of each year for all
schools scheduled to be visited the following fall or spring.
You will want to lobby for getting a student representative sent
to the orientation session. Rach school is allowed to send two
or three representatives.

jnstitutional gSelf-gtudy

1. The purpose of the self-study is to provide evidence to

support the fact that the institution meets the NCATE standards.

The mealf-study committee is usually composed of from 2% to 30
people who begin work about a year before the NCATE teswm
visitation. As a follow-uo to your resobution you will want
to ses that you have student representation on the self-
study committes.

2. ;1'11- self-study committes is normally subdivided into five to
seven information-seeking subcommittees dealing, with
specialized program arsas. Preferably, you will want to
have at least one student representative on each of the
subcommittees.

3. Another committes which should have student representation
is the editorial committee which prepsres the final copy of
the self-study report to submit to NCATE.

4. About eight to twelve montha prior to the NCATE tesm visitation
the selection of team members begins. Your primary objective
at this time is to be sure that your school specitically
requests that at least one student representative from another
school or state serves on the NCATE team.

3. You will also want to ensure that your local self-study
committes student representative(s) has a vote in the selection
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of the team members (who axe chosen by the school from a
list of names submitted by NCATE) and are consulted priox
to a selection of the student who will ;serve on the team.

6. The local institution appoints still another committee which
acts. as a courtesy committee for the NCATE visitation team.
The committee provides an orientation for the team and sets
up weetings and f£ield trips for the toau xembers.

7. Since the in-titution is pressured to obtain accroditation,
you can use this opportunity to press for changc- which you
would like made, particularxly if there is an appropriate
NCATE standaxd which already speaks to it. For example,
the Student NEA's Standaxd on Assessment (as contained in

. the *Essential Criteria for Teacher Preparation Programs")

has its counterpart in NCATE Standard 3.3: "The institution
his a well-defined plan for coun-cling and advising students in
teacher oducationi .

8. Develop expertise vwhich would lead to peexr relationships.

The NCATE Team Visit

Your local Student NEA chapter should be one of the groups
which the NCATE team meets with.

Yollowing the visitation

1. The student representative(s) on the self-study committee
-hould be given a copy of the team report. i
2. The institution should be given an opportunity to write a
rejoinder or reply to the team report prior to its submission
to an NCATE evaluation board for final review, as well as
recommendations to the Council on the granting of accreditation.

3. The final opportunity for student involvement is in the
preparation of a minority report, should there be disagreement
with the self-study report, the NCATE team xeport, Ox any
rejoindex.

4. DNe sure to follow up on the tcan'- visit and f£ind out what
action is taken.

&) |
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Action on accreditation is taken only at regular meetings

of the NCATE Council, usually twice each year, The institu-
tion may request a review of the case within 30 days of
notification of the Council's action if it *feels that the
decision of the Council is not right. The institution's
next option is to file an appcal. If you are still unhappy
with the Council's decision, cOmmunicate your position to
the Student NEA and NEA representatives on the Council, or
to the agencies which have authority or power over NCATE ~w- }
the Council on Postsecondary Accreditation or the U 5.
Office of Fducation.

,The degree to which you will be able to be involved in the self-
-tudy and NCATE team visitation will depend upon the interest
and diligence of your members, and on the relationship which you
develop with your college administration and faculty, and with -
the teacher association. .

(5.4
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A_POSTCRIPT

You know by now that accreditation and certification
in teacher preparation are difficult and complex. And you know,
too, that accreditation and certification must be changed in
order to improve teacher education. We hope that this booklet
has helped you become involved and we hope that you will let
us know what activities and programs you beqin as a result.

If we can be of help please let us know.
k]

-

Dale Rumbarger
President
Student NEA
1975~76
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